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INTRODUCTION

Science provides children with the opportunity to develop

PROFESSIONAL DEVELOPMENT FRAMEWORK and PROCEDURE

Contents discussed in reflection meetings include:

* Teacher Talk (Hong & Hamel, 2017)
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Most of preschool teachers’ experiences are limited to
demonstrations, and they attribute their hesitation to
implement science activities to their lack of content
knowledge (Torquati et al., 2013).

DISCUSSION

 To create meaningful changes in teacher practices related to
science, a professional development approach incorporating
reflective practice is needed, so that teachers can make
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