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Continuities across home and school settings are significant in enhancing developmental
outcomes for young children.
When preschool teachers and parents of children both perceive their relationships with one
another to be of high quality and characterized by effective communication and partnership
practices, children demonstrate enhanced expressive vocabulary and school readiness skills.
The consistency or “match” in teacher and parent perspective regarding their positive
relationship is significantly related to children’s outcomes at the earliest stage of children’s
preschool experiences (e.g. within the first 6 weeks).
Children’s temperament and sleep characteristics influence behavioral adjustment at home
and at school.
Observing teacher-child interactions in the classroom and child initiated interactions with
teachers, peers and tasks is important for understanding children’s temperament and
classroom self-regulation skills.
Longitudinal studies of toddlers’ to preschoolers’ sleep characteristics add to our knowledge
of developmental status and change in sleep quantity and quality.
Previous research based on Attention Restoration Theory (Kaplan, 1995) found that exposure
to natural environments can restore directed attention in children and adults while “built” or
urban environments are ineffective.
In our study, spatial working memory responses of school-age children were less biased
outdoors than indoors.
Neuro-imaging analyses revealed environmental effects during the inhibitory control and
attention tasks even though there were no behavioral differences.
Overall, imaging results suggested that completing the attention and inhibitory control tasks
outdoors required fewer cognitive resources than indoors.
The prevalence of autism spectrum disorders has increased significantly in the past decade
leading to a substantial need for increased access to evidenced based early intervention care
services.
The Verbal Behavior – Milestones Achievement Placement Program (VB-MAPP) curriculum
within a community center-based model utilizing interdisciplinary undergraduate, graduate,
interns, post-doctoral fellows, and licensed staff has been effective in increasing acquisition of
speech and language, play, social, and adaptive skills in underserved toddlers.
Further research is needed to a) identify valid outcome measures for skill acquisition in
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toddlers with autism, and b) identify strategies to increase intensive early intervention access
to rural children with ASD in the state of Nebraska.
Gain better understanding of the successes, barriers, and needs of the Early Childhood
workforce.
Provide the Early Childhood workforce the necessary tools to continue providing the highest
quality education and care to Nebraska children.
Partnerships between families and schools consistently and substantially benefit young
children’s development and may be especially important for alleviating the negative effects of
behavior problems. The environmental context (e.g., rural, non-rural) is important when
examining family-school partnerships.
This study found significantly lower quality parent-teacher relationships for students with
behavior problems in rural communities relative to non-rural communities.
Given the importance placed on home-school partnerships for students with behavior
problems it is important that education professionals are aware of unique challenges in
building home-school partnerships in rural communities. Access to tools and training to
augment the skills and competencies of rural and small town teachers in parent-teacher
partnerships may be needed and intervention in early childhood to bolster parent-teacher
relationships may be effective.
Black infant and toddler children – boys and girls – are likely to reside in more challenging
circumstances compared to White boys; multiple social and familial risks regardless of type
diminish optimal child development.
Family social position and parenting (i.e., sensitive and responsive interactions) are critical
predictors of boys’ optimal development.
Community environment plays a complex and mixed role in Black boys’ development.
It is critical to ensure that Black boys have a strong foundation and are provided with the best
opportunities in the earliest years to combat their challenging circumstances and increase
their chances for school and life success.
Preservice teachers tend to use developmentally appropriate strategies more often for shy
children.
Preservice teachers tend to use non-developmentally appropriate strategies more often for
exuberant children.
Preservice teachers are more likely to be warm to shy children, but perceive them to have less
language skills and be less academically successful.
Preservice teachers have higher self-efficacy for teaching typical children.
Preservice teachers have higher self-efficacy and more warmth toward children at the end of
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their education program.
We demonstrated we can form a cross-cultural research partnership and collect similar or the
same measures with low-income populations in Nebraska and Ankara, Turkey. We will soon
be able to address how self-regulation is the same and different in our two countries as well
as factors that influence it in both.
This information can be applied to our understanding self-regulation that is so fundamental to
school readiness and success. We will learn what aspects are mutable.
A next step will be to develop and test interventions that seem to derive from the findings.
These may be for classrooms, for parents, in relation to nutrition or around media use.
US children watch about 2 hrs. 45 min of TV and use mobile devices for 1 hr. 27 minutes per
day.
Parent/child co-use of media increases children’s self-regulation, as the amount of time
children spend with digital media increases.

Positive parent-child and teacher-child relationships matter for low-income children’s selfregulation.
Intervention programs targeting improvement of positive relationship of parents and teachers
with children may help children to develop better self-regulation skills in early years.
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Children with better PPVT language development can use communication skills better.
Children with better PPVT language development can use fine motor skills better.
Children with better PPVT language development can use problem solving skills better.

•

Although girls had higher CBQ attention skills, low intensity pleasure, perceptual sensitivity,
and expressed more negative emotions (fear, discomfort), boys had higher activity levels.
Girls also had higher ASQ fine motor skills than boys.
As education level of the primary caregiver increased, attention skills, discomfort and
perceptual sensitivity of the child increased.
Children having a “positive temperament” had a higher development level in ASQ personalsocial, communication and problem solving skills.
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In the context of high quality science activities, specific types of teacher talk are associated
with children’s learning of science vocabulary and scientific problem-solving skills.
The quality of children’s engagement in science activities is important for their learning of
science concepts and vocabulary, and vice versa.
The quality of children’s engagement in science activities should be considered when teachers
choose types of their talk to support children’s learning of science concepts and vocabulary.
Family-school partnerships are critical in promoting positive social-emotional, behavioral and
learning outcomes for young children. Strong family-school partnerships provide continuity
for children across home and school contexts and facilitate early and sustained engagement in
children’s learning.
Teachers and Parents as Partners (TAPP; previously known as conjoint behavioral
consultation) is a family-school partnership-centered intervention that promotes parental
engagement and positive child behaviors including aggressiveness, noncompliance, temper
tantrums, and yelling. In addition, TAPP improves parental relationships with teachers and
parents' efficacy to help their children succeed.
Through TAPP, family-school consultants guide parents and teachers through a structured
strengths-based, problem solving approach to develop and implement intervention plans
across the home and school contexts. Consultants help cultivate a meaningful partnership
between the parents and teachers that can persist over time.
Help stakeholders identify short and long term outcomes for continuous improvement of
early childhood programs and connections to K-12 and P-20W.
Inform early childhood resource allocation, needs assessments and policy-making decisions
across Nebraska.
Help researchers and evaluators support policy and practice decision-making.
Treating obesity in childhood may have lasting health and economic impacts.
A family-centered, problem solving model can promote environmental and behavioral
changes that impact children’s health.
Collaboration across early care systems is important to addressing childhood obesity.
Teacher noticing is important for teachers to utilize student mathematical thinking to make
instructional decisions. Child studies in which teachers observe students’ mathematical
learning and reflect on their observations can be an effective way to cultivate teacher
noticing.
In this study, we adapted a teacher noticing framework to assess teacher noticing abilities
among K-3 teachers who participated in an early elementary mathematics specialist program.
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Our study shows that teachers on average obtained a Level 2 noticing on a scale of 1 to 5,
indicating room for improvement, particularly in regards to their abilities to interpret the
evidence of student learning and thinking, as well as to support student learning based on
their interpretations.
Children with a family history of dyslexia (direct relatives, for example, parents or siblings)
demonstrated less white matter integrity in the left hemisphere than healthy typical controls,
indicating abnormalities in brain structure predate reading onset. This finding suggests that
teacher might want to know the family history of dyslexia for a child in order to help identify
children at-risk for dyslexia even before they learn to read.
Longitudinal analysis revealed that faster white matter development in subsequent good
versus poor readers, highlighting the importance of white matter pathway maturation in the
development of typical and atypical reading skills.
Imaging data combined with behavioral measures best predict reading outcomes. The earlier
a child gets help to remediate their reading difficulties, the better the outcome will be. Thus,
this finding indicates imaging data can really help teachers to identify children at-risk for
dyslexia so that these children will receive individualized education programs earlier even
before reading onset.
Among those children who have a family history of dyslexia, some of those who later had no
reading difficulty showed faster white matter development in the right hemisphere than
those who later had reading difficulties, suggesting a potential compensation mechanism in
the right side of the brain.
Our findings suggest that individualized education program policy shall allow school and
teachers to use neuroimaging data as part of the evidence to request special education
service for children at-risk for dyslexia.
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